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ABSTRACT

Politically Indian democracy has been strong fomhile now, but the notion of considering educatas a
democratic right is fairly a new proposition. It &scheme which so far cannot be said to havedntied the system of
education in India in a substantial manner. In atherds, putting elementary education into the éisfundamental civic
right is only symbolic. The transformation of itgrolic value into a reconceptualisation of edumatas a facet of
democracy, not merely an instrument of democratimat is a strenuous undertaking. This paper thétenapts to
commence this task with hope and concern to dbtaiising Dewey’s and Gandhi's ideas on educatibintends to
compare Dewey’s and Gandhi's educational and saitialght. Even though Dewey’s democracy finds dsvattional
energy from within its functioning and Gandhi's dmracy is an outcome of the human urge for thendivboth Dewey

and Gandhi become significant in the"2E&ntury for reconstructing a better education egsin India.
KEYWORDS: Substantial Manner, Reconceptualisation of EdiaratSocializes and Restores Order

INTRODUCTION

Education is a process of inner transformationoi¢ level education has a deep meaning whereaitifelong
process of learning that takes places everywhene. therefore it is not common to find people wheehaot received
proper school education yet are extremely wisefataf knowledge. Same ways, degrees/diplomas naynecessarily
provide one with what is considered to be cultwwddtated being. In other sense, in the modern datioevorld, today
school education has acquired much greater impcetdéhan ever before. It is, however, true thalniotia millions of
children have not yet been able to get school dducarhe absence of schooling in their lives isaash reality to reckon
with. But | do not wish to elaborate on this abserather | wish to explore the meaning of presemyt-€ducation system

and see how both Dewey and Gandhi become relewaatonstructing a better education system in India

To begin with, one can argue how sociologists ahtationists have studied school education — @sae for its
existence, the purpose it serves, the differenamakes in one’s life and its relationship with tlaeger society. It's
important to engage with the implications of schmgpland understand whether it socializes and restorder, whether it
legitimizes and perpetuates inequality, whether @mgps, subjugates or controls, whether it has theep to transform
and radicalize society. By looking at these dissesrone can deal with issues such as schoolingaiety, ideology and
curriculum, pedagogy and politics. As society ugdes changes from time to time, so do the socipé&ations from
education. From John Dewey to Ivan lllich, from L€olstoy to Mahatma Gandhi, from Rabindranath Tagor Jiddu

Krishnamurthy — all have reflected upon the donafireducation. A study in the domain of educatiostesn in India
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requires a deep and meaningful engagement withdbtial and educational thought of both Dewey anddBa
Why Dewey and Gandhi?

Dewey believed that experiment is an essential itiondof worthwhile knowledge. Dewey did not appiege the
duality that exists between theory and practicd, therefore he offered an approach towards knowdeduch encourages
one to act upon the world, rather than merely witclosely. As a social philosopher and a pedagofewey’s primary
concerns are inherent in this very readiness tomatlapt or accommodate — features that are assdawvith learning and
Democracy by Dewey. Dewey not just sees democracg system of governance but sees it as a wayeo{Diewey
2004). Similarly, in a classroom democracy is maowre than a behavioral value or a means of bettening. A deeper

emphasis is laid on the freedom to act as the imelgns of self-realisation available to the indiidu

Keeping the above concerns in mind | wish to lobbewey’s workDemocracy and Education contemporary
times in the context of the Indian education syst&sian Indian reader, | am compelled to compageettucational and
social thought of Dewey with that of Gandhi. Henoethis paper, | wish to look at the relevance aighificance of

Dewey’s ideas on education and democracy by puttiam in contrast with that of Gandhi’s.

As an Indian reader of Dewey, | feel slightly uneasth his idealized view of democracy, as we im oauntry
are preoccupied with many distortions to which deratic governance and politics have proved vuldetabewey’s
ideas at times also appear somewhat a historicthensource of skepticism is found in Dewey’s faithscience as the
process of both rational and moral inspirationdoconstruct society. Of course, we know of far tcemgnincidents since
Hiroshima/Nagasaki to be skeptical about the sadpience in serving a resource for democratigpggmThese points
layout Dewey’s limitations but his views of demaxyashould be seen as a social sphere charged héthidea of
communication. Similarly his thought of social eifincy as that ‘socialization of mind which is aety concerned in
making experiences more communicable; in breakingndthe barriers of social stratification which reakdividuals
impervious to the interests of others’ deservesndtin (Dewey 2004). Perhaps it's real significaf@eus lies in the
pedagogic fields it demarcates so sharply. Dewelgsty regarding the difference between conseveatind progressive
methods of teaching maintains its monumental appeahis paper, | have tried to see these ideakenpresent Indian
context. It is at this juncture that | invoke GaisltNai Talim (his educational and social thought). There aneesobvious
commonalities between Dewey and Gandhi such asripertance they attach to manual work, the higbnisi both give
to personal initiative and self-reliance and tharity with which they hold the basic needs of kfe the prime concerns of
any community life. Also, both Gandhi and Dewey @chted the idea of relating Children’s activitieghwbroader

learning and intellectual concepts.

However, when one looks beyond these functionalraonalities, there lies a major point of contenti@he difference
arises from Dewey’s faith in science as a modeldtionality; and Gandhi’s faith that life and negtinas a moral purpose.
What follows is a study of Dewey’'s and Gandhi’'s eational and social thought. Both Gandhi and Dewegome
significant in the 2% century for reconstructing a better educationesysin India; even though their views are different
when it comes to the functioning of democracy ardggogy. For Dewey, democracy finds it stimula@mgrgy from
within its functioning whereas, for Gandhi, demagraomes alive in the quest of human’s urging ffier divine conducted

a series of pedagogical experiments with studeigedology (classes Xl and Xl at Bluebells Schadkrnational, New

Delhi, India) in learning the subject through do{lag encouraged by both Dewey and Gandhi). In atleds, the idea of

| NAAS Rating: 3.10- Articles can be sent to editor @ mpactjournals.us |




Significance of Educational and Social Thought of Dewey and Gandhi in 21st Century 159
India: an I nterpretative Study

learning arises from the environment and leadingpaecognition and appreciation of the broaderiications of the local
and specific experiences. Through this, | intendhtp out Dewey’s and Gandhi's ideas and arguehfsignificance of

their kind of educational practices.
Dewey and Gandhi: as Educational Thinkers

What summarized the system of John Dewey was thilaren “learn by doing” (Link 1962). The phraseialhnis
often used reveals the social background and cbmiethe American experience (Link 1962). Link pwmirout that
Americans used this phrase as the pragmatic bas¢hér education system, “schools took up vari@asivities,
sometimes called the “project method” or the “pesh$ approach” or the “child-centered school” —nadlaning that the
teachers were guided by the students’ immediatestmues and concerns” (Link 1962: 214). In this eot one could
understand the idea of a “progressive school” whiggestudents are free to explore, try, make, andndi most of all, with
the teacher’s guidance, evaluate their experiendaelate to the natural and social world arourgdhthn a better manner.
Similarly, Gandhi also talked about relating a dlsillife to her immediate social and natural enmim@nt. This was
Gandhi’s notion of Nai Talim that can be summaribgdhe phrase “Learning by living” (Link 1962). &lyoals that were
set for education by both Dewey and Gandhi werergigdly the same. According to Gandhi, it was fSeliance (the
development of personality), self- government (thgpect for democratic procedure), and communiindi (responsible

behavior with concern for the well- being of oth&sink 1962).

Dewey and Gandhi both laid emphasis on the ideaelaiting children’s activities with broader notion$
learning. Gandhi called it “Samavaya.”lts adherame the word “correlation.” And the Western pratista consider
“integration.” A deeper study shows that in botk ttesigns a teacher is required who is not justbfest expert, but is
imaginative and creative so she can relate immedigperiences to larger ideas or concepts. Itns thet we witness the
weakness of both the systems of education, neithére two seems to be successful; and at the samee rote learning
becomes the norm. In India and America, both osa®t able to transcend the rigidity of the trawfitil school system,
resulting in a reproduction of the same schoolingkiod of education that is devoid of any meanithgxperience.
Ineffectual teacher training is also one of theseauto be unable to put experiences or the iddéaaofing by doing in
practice with children. Take for instance, if a f@&ian teacher” refuses to take a question duritegtare and harshly

tells the student to wait until the lecture is gusronly Gandhian in name only.

Such teachers cannot fit into the model of edupatii@t has been designed by Gandhi or Dewey sincie @
teacher is bereaved of sensitivity towards undedity student's doubt that may come anytime.
While both the models of education, Nai Talim or éiman progressive education talk of overall depeient of a child,
there is one major difference between the two - dBanlaid stress upon work. Dewey did not.
Gandhi emphasized the opportunity to learn whileking, to appreciate the sources of daily bread, tarfeel democracy
in action through the fellowship of labor. Accordito Gandhi children could learn about their ndtasawell as their
social surroundings by being a part of the proces$groductive work. In other words, “educationaind through work
would integrate naturally the physical and socialation of children” (Link 1962). While both recoiged the values of
activity in the process of learning, it is Gandhiavappears to be more realistic since he began thithdea of work,
the production of basic food, shelter, clothing,. @ne can argue then that the result of foundimgducation system on

useful yet unexploited labor by children is impottdéor both the countries — India and America. Rpehthe need and
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ways for such an approach are different for eacmuy.

In a developing country like India and in highlyeééoped United States children should participatagcessary
work. They need to be aware that all people aredmmeings and as such must be responsible for pezgonal
contribution to the daily on-going of life. A couy like India where problems of caste discrimionatihomophobia, and
communalism are growing each passing day, it bes@riremely important to evoke an education mdu is based on
the thoughts of Dewey and Gandhi. An education esysthat is work centered, teaches democracy byresiti

not words.

Children learn most in an environment or schoal tffers them opportunities to learn from the grdwp and to
appreciate the combined abilities of many perstmshis context one can argue that the labor pbpby of education

speaks to needs of the East and the West in tleavioly ways:

» Children learn information or know facts best whkay are from their everyday lives. When facts @esented
to them in a social context, it becomes easieraspg For Gandhi there could be nothing closer thameed for
food, shelter, and clothing; hence the more intarthe relation with the everyday life, the bettee tearning
situation.

Democracy is a process, a “doing. In a democraeyctiildren need to learn by doing, one must hagertain

degree of empathetic understanding in order to kinow a particular work is done. It is in this cotitene argues
that children need to acquire respect for the lalvovork, as well as for the laborers or workers.uBless one
gets involved in gardening, one wouldn’t know thieies of care and nurturing and the labor thatralejaer puts
in.

* Gandhi and Dewey both thought that while understandnd identifying with work and the worker wouldng
respect, empathy, and wisdom, it also resultsdreation of ‘we sentiment’ or a feeling for recipablearning.

» Lastly, societies that are plagued with problemsadte and class, an education system of this ¢amdbe of
immense help. Both Caste and Class discriminati@h\@olence cannot survive in a society where hildcen
shared in some way or the other some kind of nacgssd useful labour. Gandhi used the term ‘Saayatto

convey the essence of his philosophy.

Both Dewey and Gandhi wanted to create a systetnatbiald truly be democratic and just. The modeleddication
that both the thinkers gave tried to achieve pedgithis, through the inclusion of all childrenrahgh creativity, and
through learning by doing. It is this what is needteour present-day society.

The Following Section Tries to Reflect Upon the Ide of Engaging With Students More Creatively
Teaching Sociology to School Students

Teaching students an altogether new subject isma@asy task. This teaching requires constantctifteon the
subject matter or the curriculum taught, methoteathing and the challenges one faces while engagithe vocation of

teaching.

Education must encourage independent thinking bufaa as what we see in the education system, dtee r
learning and race for high marks, this conventiadcation only encourages mediocrity— creatingdsiwhich only

know how to follow a crowd. | believe true educatican be achieved through creativity. | try my besgive my school
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students assignments which lets them be creativedy Of course, one is bound by the system, aicecurriculum and
definite protocol regarding marking and recordingt@dent’s progress. But the real challenge iseashers and students,
how we can creatively engage with our subjectswaitid each other knowing our limitations. If we aele to manage that
well then possibly we can create a system wheravlattige and skills are used to bring out the truemtoal of students as
well as teachers. What follows is an account of laifferent chapters or concepts (only a few arectet) in the school
curriculum of class Xl and Xl in sociology in NCHRhave been taught creatively encouraging crittbadking and
understanding that how textual knowledge needsetdréated as a perspective rather than somethilng-nautral or

objective knowledge.

To begin with, let me share how a chapter calletbdnk one of sociology in class Xll — The Demogiiaph
Structure of Indian Society is made interestinge fiature of the chapter is such that it is fultiefinitions — fertility rate,
mortality rate, demographic dividend, differentdhes of population, and population explosion, fgmelfare schemes,
etc. In the process of teaching this kind of a tdigpvhich is extremely informative and objectiitehecomes difficult to
retain the joy of learning. While teaching this ptea the students were divided into groups in ctass after a discussion
on the demographic structure in India, they weteedgo make posters on population control. Thedistl Malthus'’s
theory of population, demographic transition thedaynily planning schemes and brought out extrencedative posters.
It helped them not only understand the demograptracture of the Indian society but acknowledge fhapulation
explosion is an immediate reality of India. Thistfmalar group of students decides to make a pdestethe educated as it
is seen that despite modern education, familiesadgut a limit on the birth of (number of) childreThis poster conveys
a loud message and study of demography, doesnainedry but engages the mind and brings out thatieity in

students. Following is that poster prepared bysckis students of Bluebells School International:

P SY i

JUST DONT DO IT.

Figure 1

Look at another example of how Social Structure Agdncy are explained to students. To introducectireept
of social structure and agency in class Xl is vdifficult. A teacher can begin by defining it, eapling how social
structure differs from a physical structure likattlof a building which is visible to the naked eyée social structure is
something which is not apparent and concrete battadt and refers to the patterned relationshipsdsn the elements of
society. In other words, social structure can bdietl by observing the social interactions amor@pfsein society or it is

an arrangement of institutions whereby human beingeract and live together. Studies of social dtire attempt to
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explain social life in terms of integration or lmetcontext of inequality, whereby questions of abocbnstraint exerted over
the individual's agency become important. To explahow social structure constrains the individueticm and how
agency sometimes breaks the social structure tiode st of class XI who has only begun to studydogy is a herculean
task. The student loses interest, finds it boring does not clearly understand that how sociatsira puts a constraint on
individuals or how individuals exercise agency. Nibthe teacher after explaining this is able teate a situation wherein
students see the interplay between social struetudeagency, the students are bound to engagesikitid of explanation.
After completing the theoretical portions surrourgdthese concepts, the teacher must try to briegetlabstract concepts
closer to everyday lived life. | took the studeats in the field and made them play kho-kho. Themgdas certain rules
which all players must follow. There is a structtmehe game and everyone adheres to it. It isqoldetween two teams,
each consisting of 9 to 12 players. One matchwasrnnings each of chasing and running. One teasrirsithe center of
the field, in a row, with adjacent members facingopposite directions. The runners, 3 at a timiee ta the field. The
sitting or chasing team is supposed to take thees$tdime to tag all of the players running. Thare poles on each end of
the row sitting, the runner can go between two giaywho are sitting, but the chaser is not alloweeturn back while
running and go between the players sitting. Bountiaes are set and whoever steps out of it is éekout. The rules and
boundaries of the game act as a social structuhéleVlaying the game students realize how it a@msts the individual
action. At the same time when some of the stud#edfe not to play this game, they challenge thecgire and exercise
their agency. Immediately they understand how s$astimcture and agency are in a dialectical reteiop. Learning
becomes fun and the concepts remain with the studdrey understand that there is bound to be sdw@amony,

constraints as well as conflict in society.

A chapter in NCERT textbook of class Xl Gulture and Socialisations made more engaging and easy to
understand through a food festival conducted bycthss itself. A class of forty students belongiogdifferent cultures
was asked to bring their cultural food and thekedsto discuss the importance of that particulahdn their culture.
There were dishes from different cultures — Nor#stern, Rajasthani, Punjabi, Bengali; food fromm|rAfghanistan,
Turkey, etc. An activity of this kind made students only aware of the deep connection between foati culture but it
helped them understand the other’s culture in apsghetic manner. Students discussed their intexfiwaes of culture

through food and for them, Clifford Geertz becarasyeto understand.

A chapter on classical sociologists requires aofopatience on the part of students as well asaaehter in the
process of learning. Children are introduced toclassical thinkers — Emile Durkheim, Karl Marxdavax Weber and to
understand their theories is not very easy. Onpte of the teacher, it requires her to use a lagguvhich without
complicating concepts can convey their theories1 @ae use tools which help studentsrealize the itapoe of theories
and at the same time bridge the gap that is betwls®ory and practice? When Marx’s theory of ali@rais taught,
students are made to watch Charlie Chapvicglern Timesthe students understand how the workers getabenthey
appreciate Marx’s criticism of the exploitative ®® of capitalism and ask questions regarding gofezhpitalism and
ask if it is such an exploitative system then winesl it exist as a mode of production in the socigtye creative
engagement with theories makes students more #téeren the subject they are learning, they becanteal and

reflexive and the entire process of learning becojogful.

Textbooks are important, as another experience asipdd. On one occasion while | was teaching, desiu

asked if | would make them underline important gisirin the textbook, and when | said probably ne;student argued
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that “all of us learn differently and some of ugdehose underlined texts.” This is just one suatasion, on many others
some students with their reflexivity had helpedsee the conventional education system and beypaddburaging me to
experiment. At the same time, the textbooks cam latsit the teacher. If the teacher remains depahdaly on the text
then there is no reflexivity in learning. The teachmeeds to not only use the text but go beyondhis requires
imagination and creativity. The role of the teadhecomes extremely significant in taking the stidmyond the text. She
does not remain a mere mediator between the texttla® student but becomes a catalyst in invokinggimation,

reflexivity, and creativity in the process of leimgyeducation, hence a transformative role.

One of the experiments that take place in the dasosherein students nurture and take care oftpla@etting
involved in gardening does provide them with ndiyanbetter sense of aesthetics but the ethic ief fra the environment
and nature. It also helps in build qualities ofigrate, seeing the plant grow; taking care of itrg\day results into the

creation of a student who is sensitive and compaase. What better summarises true education thia? t
CONCLUSIONS

It is important to raise questions like: what db@uls do to one’s life? What are the social impilaras of schooling and
the social functions of school education? Is itgilale for us to think of an alternative systemerhing for creating a new
society? The present-day education system delinkmah concerns and the physical world. The schodihkde

information/fact-based education and everyday Tifee need of the hour is to create an educatiotesyshich combines

experiences, manual labor as well as intellecaladi — on the thoughts of Dewey and Gandhi.
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